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Self Evaluation Summary 2019 -2020 
(Headteacher New September 2018) 
Introduction – The school’s context and recent history.

This school was judged as ‘Outstanding’ at the last inspection several years ago. Since the inspection, the school has declined on a downward trend over several years, leaving pupil outcomes requiring rapid improvement. 
The school is now largely full and numbers are ever increasing.  The HPS ‘brand’ within the town is rising and the Nursery is now oversubscribed.  The delivery of the new building, which includes the new Nursery, has been a huge positive addition to the school. It has added space and capacity for the entire school.  This has been a huge undertaking to manage alongside rising standards and outcomes for pupils within the school. The headteacher has worked hard to limit the impact of this professional distraction but it has been difficult in the practical reality.  
In the period since the last inspection, the school had become isolated, not taking part in community and local learning community programmes to support self-evaluation or action planning between inspections. Annual self-review was not used effectively for the identification of action points with clear links to strategic development through a SIP and governance. 

The school is currently still rising to new ways of working and expectation, following a new Headteacher taking post in September 2018.  This was a significant change for the school. 

[bookmark: _GoBack]We, as a school under new leadership, have worked extremely hard to successfully ensure that an immediate positive impact on our children, families and outcomes was clear and that our staff team were well supported through this transitional time.  Parents have commented positively about there being a real ‘leadership presence’ now on site. Most importantly though, is the fact that Parental confidence is now good and rising.  Standards are rising largely and expectations within school are markedly higher.

The key areas for development are an integral part of our practice. 
To improve pupil outcomes across the entire curriculum, especially core areas for lifelong learning.
Improve the Quality of teaching - Improving Quality First Teaching.
To ensure a rich and engaging curriculum, demonstrating comprehensive coverage for the application of knowledge, understanding and skill.
To develop leadership capacity across the school and make this fully distributed.
To develop further, strategic governance. 

To move forward as a school, we are now better utilising the outstanding practice we have within the school in a wide range of activities including direct modelling, shared practice and teachers at all levels being involved in leading CPD in groups of varying sizes. Learning will need to be checked frequently during lessons through a variety of means – peer and self assessment, use of a tutorial approach and a focus on ‘verbal feedback at the point of learning’. This is a growing feature that we must move towards an embedded stage.  We have started this process and are both supporting in lessons and monitoring through observations.
Regular feedback, reflection on learning by pupils, and the use of editing and redrafting mean that pupils make improved progress as a result of the guidance from our team of adults. The use of ‘purple (pens) for progress’ in pupil responses and re-drafting supports this as does a focus on achieving ‘greater depth’ through specific exemplification of both learning objectives and outcomes.

These concepts have been introduced to the staff by the new Headteacher and the new substantive Deputy Headteacher.


Our ‘standing’ within the professional community in the local learning community is now strong and we are engaging with all local schools whilst strongly supporting the Honiton Learning Community Network. We have joined the Exeter Consortium Teaching School Alliance to widen our network and resource base. This has been a huge resource for school improvement and a resource the new Headteacher has used widely to secure rapid school improvement in previous schools.
The Honiton Local Learning Community hub meetings are being attended now as a way to identify other sources of development potential for our school, and the smaller local schools have welcomed our inclusion.  Staff and children are now enjoying the wider benefits in terms of shared, brokered training and events as part of HLC.  

A funding bid to DSCITT Teaching School was successful and funding of over £5000 has been secured to help elevate the forward movement of maths within the school.  This has been realised in the form of school to school support.  This training and mentoring for the Maths subject leadership is a strong asset for the wider school.

A leadership structure is now in place to significantly increase capacity and bring about school improvement. This was previously unclear in past years, it would appear, and had led to slight unrest within the staff.
Leadership is now clearly distributed further and more fairly.  UPS teachers are now aware of the ‘value-for-money’ aspect of their role and the expectation for whole school impact.
Leadership is now looking to further to be enabling subject leaders to develop their knowledge, skills, understanding and involvement in school improvement.
We have largely ‘grow our own capacity’ through a combination of high expectations, trust in individual expertise and potential, the use of professional development opportunities, appraisal, monitoring and feedback and have succession planning in mind as we determine the future of the school.  We have leaders now enrolled on NPQ courses at different levels to provide rigour to their training.  These systems are now on line but had not been in place with any rigidity or purpose seemingly in preceding years. This has led to the school previously ‘drifting'

Workload has been a real focus for the school through the coming year again with the aim of achieving a sustainable level, but enabling teachers to flourish in the classroom. Discussions with the staff team around activities, pedagogy and principles have led to considerable changes in practice to achieve a more positive balance already, the school will strive to reduce any unnecessary workload whilst simultaneously improving learning opportunities. 

We must offer a broad and balanced curriculum, much of which will continue to be delivered through a SOLE (Self Organised Learning Environment) approach meaning that high pupil engagement is achieved through learning journeys, hooks, enthusing, enjoyment, personalisation, pre-learning and creativity. 
The school has previously bought into ‘Cornerstones’ a pre-paid curriculum package and the SOLE approach will be built around this resource. It is of high quality and can provide high quality resources, exposure and tracking systems to ensure correct coverage.  We want to deliver strongly on the ‘broad and balanced’ element of school life.  This resource is now being heavily used as a strong skeleton to embellish.

The school received external moderation in the past year with strong outcomes and many valuable discussions resulting in some clear strength points being highlighted.  We have several strong visit notes now in our possession, clearly stating how well staff know the needs and achievements of the children they are working with.

Outcomes in the Foundation Stage are good and rising, as result of self-review, school improvement work and excellent teaching.

Robust systems have been introduced by the Headteacher and they are becoming embedded across the school, supported by the distributed leadership team. These are imperative to track attainment and progress, identify pupils ‘at risk of making slow progress’, and target teaching to greatest effect across the school.  This had clearly not been taking place robustly for several years previously due to a disconnect between teaching and learning, and the outcomes identified in the data. 

Data will continue to be analysed at a teacher, year group, team and SLT level to identify achievements and areas where additional progress is required. This will not be overly onerous or laborious; it must be efficient. The Headteacher and Deputy have provided staff and SLT with bespoke CPD around the data tracking and this was positively received.

We are currently designing with our local IT specialist, a system to ‘crunch the numbers’ and take the vital but menial job off the teacher workload list.
  
Swift action has been taken where improvements were required following each data drop. A strong ethos of corporate responsibility has been created by the Head and Deputy resulting in a team approach where the most effective individual will provide support for individuals, groups or staff members. This still needs time to embed and for mindsets to change, but this has already started.  The tracking system has been refined and improved with the use of County advisory input, testing, fine progress tracking for PP and SEN pupils and improved links to the curriculum. 
Data is shared across the school and with governors and will be regularly reviewed and referred to in the interests of ‘catching pupils before they fall’ in order to ensure ongoing progress.  The headteacher has calendared the governors into data progress meetings for the past year.  We are moving to an online data recording system that will further reduce teacher workload through easily producing reports and searches.

The role of Pupil Premium Champion is now held by a Deputy Headteacher who liaises closely with teachers, school leaders and parents to provide interventions that extend class-based provision for these children. A dedicated picture board is utilised to enable support focused tracking work. Established, research-based interventions are planned implementations as appropriate, but a primary focus has been on improving first quality teaching for these pupils and interventions where required. School improvement has been informed by visits to schools recognised for excellence in this area and involvement in professional support activities from Exeter Consortium Teaching School Alliance schools, the teachers need to better know the needs of the disadvantaged pupils yet further, and target teaching activities appropriately to meet high, aspirational targets. The profile of these children has been raised within the school and the Deputy Headteacher has championed them throughout.

Our continued aim is for teachers to be committed to ensuring that no child in their class remains unchallenged. A commitment to 'lid off learning', where pupils are afforded the opportunity to determine the route, and level of challenge for their own learning, ensures that more able pupils are truly able to push themselves, thus maximising learning opportunities. Moreover, challenging targets, personalised to each individual, extend our more able pupils, allowing them to progress at their own individual rate and ensuring that they are not hindered by group targets. Additional extension groups, and a whole-school focus on higher order questioning, also ensure that our highest attainers remain challenged, and are constantly striving to fulfil their potential.  Not all Honiton teachers are not at this stage yet but the SLT have a planned rolling program of CPD through the year to tackle this area of highlighted need.  A MAT/EAL leader has also been appointed to champion this area and improve provision.  They have profiled these individuals to see how we are or can further need their needs.

Intervention groups are in place, driven by identified need, focused and led primarily by teachers or HLTAs to enable children at risk of being slow moving, and those with particular needs, to have opportunities for additional learning.

Overall, the school judges outcomes for pupils as ‘Requires Improvement’. 

This is difficult to change until the school can publish examination outcomes with stronger number to national.  We have moved in that direction already based on the past year’s results.

Quality of Teaching, Learning and Assessment


The quality of teaching and learning across the school is currently 100% ‘good’ or better, but with only 10% outstanding. This is judged on triangulated monitoring activities by the Head and substantive Deputy.
This area is a major priority for the school to ensure improving pupil outcomes’. Several teachers have left the school which has strengthened the teaching position whilst recruitments have been stronger.

A dynamic professional learning culture is needed to be further embedded across the staff team. Professional Dialogue, corporate responsibility for outcomes, distributed leadership and high aspirations are a non-negotiable part of Honiton Primary School.

Of the current teachers, three are new to the school this year. We have recruited strong, experienced teachers to bolster results and boost curriculum knowledge.

Teaching has been regularly monitored and improved.  The head is working to secure the strong use of internal leadership support, making the best use of the outstanding practice within school which is then offered to staff at all career stages. He is also looking further afield to schools well known for a track record of rapid improvement.  It is vital that the school continually engages with others and networks properly and constructively. HPS currently receives local support from another “Good” Devon Maintained School and has been successful in negotiations to secure funding for a joint project with yet another “Good” Devon maintained school. These relationships relate to leadership and subject support.

Our Membership of the Exeter Consortium Teaching School Alliance enables us, to now offer our teachers career stage focused CPD and networking activities on a regular basis through the year and will therefore further support the developing quality of teaching. The Head has been involved in providing additional SLE support for other schools within the Teaching School Alliance previously and had also recently been asked by the School Improvement Officer to provide additional leadership and teaching and learning support for a local school.  He understands how the system can be now used, to best effect, to support Honiton Primary.

Extensive time has been spent on clarifying expectations and direct support for developing teaching and learning across the first year. This has included ongoing revisions to current practice and key policies concerning: teaching and learning, feedback, positive behaviour management, tracking pupil progress, curriculum mapping and the development of the learning environment to support progress. This has led to improved consistency across classes, teams and the school, as the staff team has changed through training investment and positive challenge.

On-going tracking and analysis of attainment and progress are being used to focus appropriate teaching. Ambitious end of year pupil targets are being set, taking into account prior attainment and starting points. The school is using Fisher Family Trust (50) data directions.  There, previously, had not been a strong focus on both progress and attainment alongside preparation for the next step in our pupils’ education (Learning for Living). Staff and children are much clearer now on how and where attainment and progress can be made and in which areas.  Again, the new online data program should make this clearer, simpler and reduce workload for staff whilst still producing reports to better support direction setting.

A key focus moving into the near future will be developing a deep Growth Mindset in our pupils. Extensive work as a whole school, classes and teams still needs to be undertaken to teach the children the principles behind a Growth Mindset and incorporate reference to this approach into our everyday work. This is needs to be fully embedded to sit alongside our Social Bond/Values as a core strand to continually focus the development of positive attitudes to learning around. The previous year of BLP training teachers received (based on EEF research outcomes) needs revitalizing.

The school judges this area as: Good.

Personal Development, Behaviour and Welfare .

The school has a good reputation for promoting positive behaviour and providing a safe environment. 
There are very few instances of poor behaviour and low-level disruption is rare. Pupils display positive attitudes to their learning and towards each other. As a result of our positive approach, high expectations, our learning values, ‘social bond’ and consistent rewards (GBB’s) and sanctions, we are proud of the manner in which our children conduct themselves. We receive many compliments from the public when on school trips and residential visits about the manner in which our children both conduct themselves and tackle challenges.

This area continues to be a strength. Pupils work hard and readily give of their best in
lessons when pushed. Pupils’ willingness to learn, in response to good and better teaching, is a key factor in the rapidly improving progress that the school needs.
Peer support and collaboration along with personal responsibility for own learning are key features of the school and children demonstrate positive approaches to supporting their own and others’ learning. 
The school has a very strong, positive atmosphere and is a cohesive learning community where mutual respect is a focus and pupil’s Social, Moral, Spiritual and Cultural development is positively promoted in daily activities and British Values are a focus for assemblies and are reinforced as opportunities arise during curriculum learning.

Pupil ownership of their targets and learning objectives (for example through their ‘Writeria’ sheets) contributes to their good understanding of their own learning, what they need to do to improve and how they can achieve well.

Attendance is good (currently over 96%), with a clear process for monitoring and challenging attendance, including first day calling. We work closely with our E.W.O and met the latest targets set by the LA. We analyse attendance data, with an additional focus on disadvantaged pupils and take action to challenge or support attendance as appropriate. Very few children are subject to external exclusions.

The school has made a significant commitment and investment to the social and emotional development of individuals through various programmes.  We also work with our parents to limit poor behaviours being brought to school. Proven schemes of training such as “Timid to Tiger” have regular parental take-up.

The positive behaviour management policy has been a key feature of maintaining expectations across the staff team – elements of the staff guide have been revised to ensure clarity and the use of CPOMS to log behaviour incidents allows leaders to monitor and intervene appropriately in order to support positive behaviour outcomes. Pupils’ individual hard work and positive contribution to the whole school, their class and the school community, is recognised and rewarded through, GBB’s, verbal praise, certificates and badges etc.

Pupils understand how to keep themselves safe and feel very confident that they would receive good support were any problem to arise.

The school judges this area as: Good





SAFEGUARDING 
We have established and transparent safeguarding procedures in place using a recognised electronic recording system (CPOMS)
The Single Central Record is updated continuously
All members of staff receive Child Protection Awareness training annually  (September 2018,2019)
Child protection officers receive Level 3 Child Protection Training, attending DCC Safeguarding Forum events regularly as refreshers
The safeguarding team meet regularly to review cases, actions and workload.
All statutory Child Protection procedures are followed rigorously, liaising with other agencies as required and challenging other agencies for action where required
Each term, staff meetings and training days refer to Child Protection procedures
Safer Recruitment practices are followed – key staff and governors are trained. 
E-Safety receives school priority, with members of the School Leadership Team and ICT Subject Leader ensuring all of our parents/carers and children are aware of the dangers of cyber-bullying
The school is part of Operation Encompass 
Every SLT meeting opens with the stage given to the DSL.
Safeguarding questions each week introduced at the Monday briefing and tested throughout the week through various staff levels.
Effectiveness of Leadership and Management
Distributed leadership for the Quality of Teaching and Learning, with a common vision and purpose is a growing strength of the school. This is a key driver for the Headteacher. Key roles and responsibilities are shared with the SLT and these roles and responsibilities are being clarified in meaning and expectations.  The wider SLT is now more effective and efficient and ‘buy into’ the new culture.

This demands further development through the work of subject leadership and the involvement of staff at all levels in taking ownership of and leading areas within the school. Leaders need to grasp that there is both accountability and ‘permission to act’ in appropriate degrees for leaders and a shared understanding of the direction of the school and key priorities supports development across all areas.  Leaders at all levels are now more confident to challenge and support underperformance to ensure strong outcomes for children.

The School Improvement Plan is shared with the whole team and is present in the staffroom and around the school.  The appraisal process is aligned to allow objectives to flow from the School Improvement Plan to HT Objectives (as set) and subsequently to DHTs, AHT, Teachers and TA’s. This supports progress towards common goals and outcomes.

The structure of leadership across the school provides a stronger level of capacity which enables the focus to be on continuously improving outcomes for pupils by continuously improving practice and the quality of teaching and learning whilst ensuring the school is outward looking and connected professionally. Robust knowledge of the structures, responsibilities and expectations to be set/modelled by senior leaders moving quickly to a position of being universally understood.  

The Governing Body have further developed their structure this year to a combined system of committee/portfolio holders to enable the cycle of business to be covered whilst retaining time for strategic discussion and decision making. Regular visits to school need to continue to be a strong feature and particularly challenge and support the leadership team’s development of themselves and subject leadership during this coming year. The governors need to have a clear understanding of the data picture through the year, supported by meeting with leaders from across the school and timetabled opportunities to share the forensic analysis of data with the team/Headteacher/Chair.

A focus on pedagogical leadership, centred on developing staff to become expert in delivering the best learning opportunities, continues to be a key improvement to secure the quality of teaching and learning. 100% of teaching needs to remain good or better, with new appointments this year being fresh, high quality staff to add to the team. 

Leaders, including subject leaders and UPS staff, are not yet all in a position to lead by example, modelling high expectations at all times and providing consistency of approach. High expectations and direction have been lacking in past years but the new expectations are consistently and persistently communicated to all. Practice in classrooms has already improved as a result of focused, robust lesson observations and staff development. The Head and Deputy are taking the time to up-skill the Senior Leadership Team and subject leaders to undertake future monitoring. This consists of a programme of ‘full observations’, ‘blink/quick look’ observations, book scrutiny, pupil conferencing, planning and data scrutiny as well as working alongside staff during planning and teaching activities. 

Leadership aspects of the current SIP are focused on strengthening distributed leadership as a key driver for the continued pace of development and staff being empowered, supported and challenged to meet the expectations of their roles and responsibilities to maximise efficiency, notably subject leaders and UPS teachers.

Moderation activities present as needing yet further commonality of feedback.  It is clear that this area will be strengthened by partaking in work alongside other schools, within the Local Learning Community and through the Exeter Teaching School Alliance, to directly support and challenge leadership development, cement improvement strategies, focus teaching and learning developments and increase clarity. 

Discussions focused on Pupil Progress led by the DHT and AHTs must highlight focused, time limited interventions, both individual and group, in order to raise achievement. These should be recorded in provision maps outlining exactly what is being done to move ‘pupils at risk of making slow progress’. The link to individual targets and accurate assessment is a key focus of the leadership team when supporting and developing practice. This ensures that pupils know exactly what they need to do to improve and teachers are focused on diagnostic analysis of assessment to inform planning.

The school judges this area as: Good

Effectiveness of the Early Years Provision and Nursery
 
Pupil outcomes in the EYFS are good. 
Careful planning and implementation of a range of interesting and challenging experiences ensures that we concentrate on developing the whole child, supporting them to become resilient, independent and exploratory learners.
We have worked hard on getting our EYFS learning environment right, having moved into a multi-million pound new building, to enable quality learning experiences to take place for both Reception classes and the onsite Nursery. This has enabled enhanced provision, supporting good outcomes for children. 
Induction into the foundation stage is carefully planned. This includes home visits, partnership visits to pre-schools and nursery settings as well as Stay & Play sessions and Parent Induction at our own Nursery, which has a strong phonics input. All of this ensures that we are well informed and best placed to meet the needs of the children. 
From induction processes we gain valuable knowledge about the academic abilities of each child and use this to plan effectively and to set up learning areas that ensure the children have engaging and relevant learning experiences. 
Initially in the foundation stage there is a strong focus on personal and social aspects and the prime areas of learning, which ensures a good start to children’s learning journey. 
On-going, formative assessment through observation is effectively used to inform future planning, amend current plans and add enhancements to the environment as required. All of this ensures that we respond quickly to the learning needs of our children. Spontaneous planning and the use of ‘special weeks’ further support a close match to the children’s needs.
We ensure a good balance between adult led, child-initiated and ‘play partnered’ activities and that there is depth and breadth across the areas of learning to create the best opportunities for learning. 
When planning, staff use knowledge about children’s starting points, their current interests and make good reference to the Characteristics of Learning, which ensures the best learning opportunities. 
Given the whole school focus on continuing to improve outcomes, adult led sessions are used well to develop children’s mathematical understanding, gross and fine motor skills and their communication and language skills. Mornings start with a focused phonics session and afternoons, sometimes with a focused maths session. Guided group and individual work through the week enhances and reinforces these learning activities. Elements of self-assessment against success criteria are increasingly woven into these activities to prepare children for their journey through the school. 
All learning areas are well equipped with a range of open ended resources and activities to allow for Continuous Provision, increasing children’s independence, engagement and child-initiated learning. 
Behaviour and Safety: 
Through excellent interactions with children, staff discover where the children are academically and can deliver the next steps in their learning. These times have a huge impact on children’s academic development and social skills as staff consistently model good behaviour and support children in forming relationships with their peers. 
Staff are always available at the start and end of sessions for parents to talk to and to pass on important information about their child thus helping ensure the wellbeing of children. 
Through careful planning of activities and focused deployment of staff, we ensure children’s safety at all times 
Partnership with Parents and Carers: 
In the foundation stage, children’s progress and achievements are recorded in their ‘special books’, which provide an on-going reference for all staff as well as parents.  Tapestry is also available.
We operate a ‘open door’ system of reporting to parents, partnering with them and enabling them to support us with assessment and planning for their children. This is a rolling programme of parents meetings (instead of traditional parents’ evenings) where a longer and more in-depth review of progress and next steps takes place. Planning for the coming weeks is then centred on the children’s particular needs. Disadvantaged pupils or other pupils with a particular need are brought into week planning activities as a matter of course.
We invite small groups of parents in to watch phonics teaching in action on a rolling programme. The aim of these sessions is to show parents and carers how we teach the children and to show them ways they can support their child at home. These sessions have proved invaluable to parents. 
Leadership of EYFS: 
The team of staff meet on an on-going basis to discuss progress and practice and ensure consistency of approach. 
The foundation stage has TLR holder who is a member of the SLT thus ensuring that EYFS remains a high profile in school and is carefully considered within SLT Meetings. 
Our Foundation Stage Team Leader leads the Early Years Hub which has had a positive impact on practice in our feeder settings and will impact on the level of development of the new children who join us in September.  This leader oversees the Nursery provision.
The school judges this area as: Good.
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